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Abstract 
This paper reflects upon the partnership between LATT Children’s Theatre in 
Republic of Korea and Queensland University of Technology, Performance 
Studies. In January 2006 eight drama teaching students from Queensland 
University of Technology (QUT) Performance Studies department travelled 
with two Performance Studies staff members and a project co-ordinator and to 
run LATT Theatre Company’s winter arts camps. These camps used arts 
education pedagogies to teach students aged between eight and fifteen years 
English as a Second Language. The paper dissects what both the Korean 
students learnt about the arts and what QUT drama students learnt about 
teaching the arts. An earlier version of this paper has been presented 
previously in Lowdown, Australia’s youth arts magazine. 
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Introduction 
In an address to delegates at UNESCO Arts Education Conference in Seoul 
of November 2005 Hoseong Yong from the Korean Ministry of Culture and 
Tourism (Arts Education Task Force) said “…with the focus of socio-economic 
structure in the age of knowledge, the role of arts education is ever more 
important in Korea” (Yong, 2005). What is ironic about this statement is that 
arts education within Korean school settings at the current time is almost non-
existent. In Korean schools arts education is dominated by music and fine art 
and it is very rare to find any drama, dance or media education being 
undertaken. At present music and fine art education are allotted on average 
less than 1 hour per week in elementary, middle and high schools as the 
curriculum is focussed upon examinations leading towards college and 
university entrance. “In society, the majority of people including students and 
parents think it is natural that the current education system focuses only on 
the college entrance examination, rather than arts education” (Yong, 2005). 
 
Even though the Ministry of Education nominates an allocation of time in the 
curriculum for arts activities in schools often the activities in schools are 
moved into discretionary activities. These occur outside the formal timetabling 
of classes, something akin to after-school activities seen in schools across 
Australia. A committee comprising students, teachers and members of the 
school steering committee decides upon the whether the inclusion or music 
and fine art occurs.  
 
Maxine Greene, a long-time advocate for the provision of arts experiences in 
educational settings regards education through the arts as an “initiation into 
new ways of seeing, feeling, and moving” (Greene, 2001: 188). For Greene it 
signifies the “nurture of a special kind of reflectiveness and expressiveness, a 
reaching out for meaning, a learning to learn” (ibid.). Like Greene LATT 
Children’s Theatre in Seoul believed in the power of the arts to assist in 
learning. LATT recognised that within the Korean educational system children 
and young peoples’ assess and participation in arts experience was limited. 
To begin to address this imbalance LATT Children’s Theatre, funded by 
Korean publishing house Unibooks, has over a number of years developed a 
residential arts camp for children and young people aged between eight and 
fifteen years of age.  
 
LATT Children’s Theatre was conceived as part of an effort to expose 
Korean children to the English language through the arts. Headed by 
Australian artistic director Roger Rynd, it has been operating since 
2002 and is dedicated to producing and presenting world-class English 
language performances for young audiences. LATT has adopted the 
learning through the arts strategy to teach English to Korean children and 
young people. As well as the arts camps the company tours English language 
children’s theatre to many parts of South Korea. Workbooks and CDs that use 
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the theme of the performance support these performances; the song lyrics 
and characters to immerse children in pre and post show activities. 
 
About the Project 
Over the past two years four groups of students from Queensland University 
of Technology (QUT) Performance Studies and various staff have journeyed 
to Seoul to run the arts camps. In fact the camps have been running much 
longer than two years and prior to QUT drama students involvement LATT 
Children’s Theatre company actors staffed the camps.  
 
The camps take place two and one half hours south of Seoul in the province 
of Choenan at the National Youth Centre. The facilities themselves are 
excellent. The site has been set up like a mini United Nations with most 
activities being undertaken in the Global Centre, the United Nations 
Conference room, the China room, the Canada room, the United Kingdom 
room and luckily for us the Australian room where on the wall images of 
Sydney feature prominently.  
 
Six QUT students were assigned a specific age group to plan for – early 
childhood girls, early childhood boys, middle primary girls, middle primary 
boys, upper primary/lower secondary girls, upper primary/lower secondary 
boys. On previous camps the children and young people had not been 
organised according to age and gender. Reflection upon past camps and the 
experiences of the leaders revealed that if the children and young people 
were organised according to gender that they were more willing to participate, 
involve themselves in discussions and to take risks. This occurred especially if 
they were asked to work in groups or to have involvement in activities where 
physical contact may occur. It should be noted that the children and young 
people did not remain in these groups for the duration of the camp. The 
gender lines were challenged in whole of camp activities such as introductory 
drama games, indoor sports competitions, and an English Language 
Challenge. The remaining two QUT drama students with second teaching 
area specialisation in music and physical education did not have a ‘homeroom 
group’. Instead the ‘homeroom groups’ went to them for specialist lessons in 
music/singing and dance/movement. Each of the Australian drama teaching 
students was paired with a Korean teaching assistant. The teaching 
assistants provided a bridge between the two cultures; sometimes offering 
translation and sometimes modelling the desired behaviour and quietly 
supporting and urging the children and young people to try things and take a 
risk.  
 
Over a period of four days the Korean children and young people rotate 
through a series of themed activities based in the art forms of drama, music, 
dance and visual arts/craft. The 2006 winter camp was based around the 
LATT theatre production titled The Twelve Animals. This enabled the use and 
adaptation of a number of the animals from the show for thematic content 
related to the selected art forms and the naming of ‘homeroom groups’ 
forming the spine for all the art form experiences. The ‘homeroom groups’ 
were assigned an animal - rabbit (early childhood girls), monkey (early 
childhood boys), snake (middle primary girls), ox (middle primary boys), horse 
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(upper primary/lower secondary girls) and rooster (upper primary/lower 
secondary boys).  
 
Drama pedagogy and activities acted as the linking device that unified all the 
arts experiences. The QUT students were asked to plan a series of six to 
eight drama lessons that activated a pretext. The ‘homeroom groups’ used 
one pretext that took the form of a children’s picture book or children’s non-
fiction text. Drama activities were then supported by the introduction of other 
stories and picture books on a similar theme. As the participants were working 
through an English as a Second Language context it was important to find 
pretexts that were visually strong, open to multiple interpretations to maximise 
English language discussion and allowed for use of non-threatening drama 
strategies such as freeze frame, role on the wall, writing in role, collective 
character, role cards, role plays, tableaux and teacher in role. Teacher in role 
was deemed a key dramatic convention. The Korean children and young 
people had little to no experience of educational drama so it was important to 
model ‘playing’ behaviour for them.   
 
The camp culminated in an evening performance and gallery display for 
parents, which showcases the music, dance, drama and visual art. The 
performance and gallery are constructed between the children, Australian 
teachers and the Korean teaching assistants. The idea of co-artistry is at the 
heart of all the activities and the performance. In most cases the Australian 
teachers and Korean teaching assistants perform with the students.  
 
Learning in an International Context 
QUT has recently completed an internal Large Teaching and Learning Grant 
focussing upon internationalising the curriculum. This university-wide project 
was not about merely attracting international students to Faculties but focused 
on infusing the curriculum of various units and graduate outcomes with 
international perspectives. This imperative sought to ensure that teaching 
strategies catered to the needs of a culturally diverse student group which is 
increasing rather than decreasing. In doing so, the university has sought to 
develop an inclusive curriculum “which values the culture, background and 
experience of all students and encourages students to adopt a cultural 
relativist perspective” (McLoughlin and Gudykunst in Robinson, 2000). 
The LATT/QUT project fulfils elements of a culturally inclusive curriculum by 
enabling students to develop activities and solve problems in a variety of 
locations with cultural and environmental sensitivity. Luong et al, notes, 
An internationalised curriculum [i]s one which values empathy 
and intellectual curiosity through which … learners participate 
in a mutually beneficial, internationally and multi-culturally 
aware learning process, engaging with and constructing global 
‘state of the art' knowledge, developing understanding and 
useful skills, and preparing themselves to continue learning 
throughout personally and vocationally fulfilling lives (1996:1). 
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Amongst all this academic jargon, I was keen to find out what the group 
of eight drama teaching students had learnt around the issues of 
internationalisation and teaching the arts. As part of the debriefing 
process I asked the students to reflect upon two questions: What did 
you learn about the arts and the role of arts education? What did you 
learn about teaching and yourself as a teacher in an international 
context? These questions were discussed verbally and I then asked the 
students to write more formal responses to each of the questions. 
 
On reflection four weeks after returning home Alex spoke about what he 
had taken from the experience in relation to global notions of children, young 
people and art-making.   
 
First and foremost I learnt that children are children 
everywhere you go.  No matter the cultural background 
children and young people are driven by fairly similar things. 
They love to play, they love new ideas and activities and 
they love an opportunity to make choices and shape the 
world around them (Shakovskoy, 2006).  
 
Many of the QUT drama students spoke openly about the removal of cultural 
brick walls.  Emily said, “teaching in Korea using arts pedagogy definitely 
helped to break down any cultural barriers and find a common ground in 
which both students and teachers could engage in a strong aesthetic and 
positive learning experience” (Scott, 2006). Ian learnt that language is not a 
barrier when the arts are concerned.  
 
Although you may think differently everyone felt very similar 
because we were all there to teach, learn and enjoy our 
time. The children taught me so much about what it was like 
to live in Korea and through my lessons I saw them learn 
about the value of friendship and collaboration. It was not 
from speaking language that we learnt, but from 
communicating in different ways, be it games, drawing 
pictures or dancing. The arts are very fortunate in that they 
allow themselves to be explored without the barrier of 
language (Sweeney, 2006).  
 
Nathan also made mention of jumping the cultural wall.  
 
I believe the Korean children came to see arts as more than 
a creative product or showcase. They saw the arts as a 
process; a journey undertaken with friends that arrived at a 
rewarding and uniting destination.  The children witnessed 
the arts become a catalyst for cultural exchange a universal 
language that broke down cultural barriers and promoted 
compassion, friendship and creativity (Stoneham, 2006). 
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English Language Acquisition and the Arts 
The camps have a duel purpose: to provide access to arts education for 
Korean children and young people and to provide access to native English 
speakers in an effort to develop English conversation skills beyond the ‘hear 
and say’ method used in schools.  
 
Yeoick Yoo, LATT Theatre Company’s director of policy and planning said 
that learning English language through the arts was special feature of arts at 
the camp. Yoo made the comment, 
 
Children were exposed to English being spoken and heard 
in a most natural and perhaps fascinating setting.  English 
became a subject which now carried in full a meaning, 
context and relevance to children. They now had a good 
and impending reason to listen to, speak and comprehend 
the language.  And these could be done through having 
fun.  Learning English could be an enjoyable thing (Yoo, 
2006). 
 
Emily a QUT student who worked with the youngest boys aged 8-10 years 
reflected upon the English language component of the camp.  
 
The Korean children seemed to respond successfully to 
the various forms of arts making included in the program, 
in particular the story dramas.  Teaching English through 
several dramas based upon Australian children’s picture 
books appeared to be highly successful with the younger 
children as they seemed to engage and enjoy developing 
the characters and exploring various scenarios presented 
in the book. After being a little hesitant at first, the students 
started to understand that there were no right or wrong 
answers and that every opinion and suggestion was worthy 
of exploration (Scott, 2006).  
 
This kind of comment is something that Dorothy Heathcote would advocate 
and appreciate. On many occasions Heathcote has spoken and written about 
the valuing of students ideas and suggestions in a process drama. One such 
moment has been captured on a video titled Three Looms Waiting. In a short 
episode Dorothy engages a group of boys in drama about war. The topic is 
self-chosen by the boys and she admits it would not be what she would have 
liked to explore. As the drama plays out the boys have a conversation with 
Dorothy, who was working in role, about cities in England that have been 
bombed by the German air force. One child confidently notes one city in the 
north of England. It is obvious from the other boy’s reactions that he was 
incorrect. But rather than correct him, Dorothy includes his offer and the 
drama moves forward. In a later segment Heathcote discusses this moment 
and notes that if she had spent time correcting the child the drama and the 
inherent tension would have collapsed. So, instead she included the 
suggestion to value the responsiveness of the student. 
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The Importance of Imagination, Creativity and Free Play 
Just as valuing of student responses is important when working in an 
aesthetic paradigm so too is the engagement of the imagination. O’Neill says 
that “imagination is insufficiently acknowledged as a powerful catalyst for 
learning” (O’Neill in Schneider, Crumpler and Rogers, 2006: ix) and she 
believes that it is central to the development and employment of the cognitive 
processes associated with “speculation, interpretation, evaluation and 
reflection” (ibid). Initially the Korean children and young people at the camp 
were hesitant in their participation when they are invited to work imaginatively 
in any one of the art forms. This is because the art education in schools, 
which is predominantly encountered through music, painting and drawing, is 
taught in a master-apprentice model.  
 
Frequently, the Korean kids at the camp would say “Teacher, example?”. On 
further investigation I discovered that in most cases students are given an art 
work to replicate. This was later confirmed when in a visual art activity the 
children were painting snake scales that were to become part of a giant snake 
used in the performance. Hanna, the QUT student responsible for organising 
and running the visual arts activities, told the children that they could paint any 
pattern they wished on their scale. A wide-eyed child in the class exclaimed 
“Anything!” as if it were an innovative concept. “Yes,” said Hanna, “anything!” 
It was wonderful to see after a few tentative brushstrokes that this child’s 
confidence in her own creative ability grew and grew and by the end of the 
session, she had not painted just one scale, but was so excited by the idea 
that her artistic ideas were being valued that she was turning her hand to four. 
 
I asked Alex a QUT drama teaching student, what he thought the Korean 
children and young people learnt about the arts from the camps. In his 
response Alex reinforced the idea of the importance of creativity.  
 
I think primarily what the Korean young people 
experienced on this camp was an environment in which 
creativity was valued and encouraged. Everyday they were 
asked to use their imagination in a way that they found 
enjoyable and rewarding. They engaged in creative 
learning and began to think of themselves as creative 
people. This is far more beneficial than any specific artistic 
skills they may have learnt (Shakovskoy, 2006).  
 
Children are much-loved and cherished in South Korea as they are in most 
countries around the globe. But they do not have many opportunities to have 
their thoughts, ideas and artistic outputs valued and displayed in public 
forums. QUT student Lauren said, 
 
…for a culture that so highly values its children it was 
confronting to learn that creativity and even the idea of play 
is not something that is cultivated within the Korean 
education system.  It is given little value in their society.  In 
most instances, these camps would have been the first 
point of contact children had with such concepts. I believe 
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in the value of art-making in order to learn. For children it is 
an expression of the world as it appears to them, their 
beliefs and ideologies. The process allows them a voice 
and allows a teacher to be there to hear it (van Krimpen, 
2006). 
 
Teresa, another QUT drama student supported this point of view by saying, 
 
…aside from their improved English vocabulary they had 
something else to show for the experience: an improved 
artistic vocabulary.  Such a vocabulary is something that is 
perhaps not valued or nurtured in their schooling system, 
but it is something that the children and young people can 
apply to everything they do, throughout the rest of their 
lives (McFadden, 2006). 
 
The Arts and Everyday Life 
Art often is not considered part of our daily lives either at home or at school. It 
is seen as belonging to some elite group of talented artists who get their 
poetry published, their paintings in museums, or their dramas onstage. Dewey 
(1934) describes the location of art: 
 
On one hand, it is assumed that there is in existence, at 
least in some gifted persons, an emotion that is aboriginally 
esthetic, and that artistic productions and appreciation are 
the manifestations of this emotion. Such a conception is 
the inevitable logical counterpart of all attitudes that make 
art something esoteric and that relegate fine art to a realm 
separated by a gulf from everyday experiences (p.78). 
 
The important role that the arts play in everyday life was highlighted through 
the camp’s arts experiences. Final year drama teaching student Teresa said, 
 
I think that something really important about an experience 
like this is the exposure the children and young people had 
to the arts in the ‘everyday’.  The learning experiences and 
daily approaches to teaching, learning and communicating 
reflected the inherent value that we place on the arts.  As 
such, the arts were used as a tool for teaching and learning 
in all facets of the camp. From my observations of the 
camp, it could be assumed that the children and young 
people learnt that the arts are a valuable and worthwhile 
part of life (McFadden, 2006).  
 
Yeoick Yoo also made comment in reflection about the focus on the arts and 
everyday experience,  
 
They experiencing arts and their making which were 
directly relevant to their daily life. Children were made 
aware that arts were not something special or lofty and 
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therefore separated from what they encountered in their 
everyday lives either at home or school.  Arts when 
presented and experienced in context became something 
accessible, meaningful and enjoyable (Yoo, 2006). 
 
At the end of the camp, Yeoick Yoo, commented that he was amazed how far 
the children and young people had come in the course of four days.  
 
Through their active participation in various activities at the 
camp that were closely associated with various forms of art, 
children learned that arts were something in whose creation 
they could be an active participant as a creator, either 
individually or collectively.  They also realised, perhaps 
unconsciously, that arts were not something that should be 
made only by special people, so called artists, and they should 
always remain as a passive spectator (Yoo, 2006). 
 
Subtextually what Yoo is talking about the importance of empowerment. On 
day one of the camps the children and young people addressed each of the 
QUT drama teaching students, my colleague and myself as ‘Teacher’. We 
were all taken aback with this initially but understood that it was a mark of 
respect. Slowly and tentatively, with our encouragement, the children began 
using our first names. As each of the QUT students and staff members 
embrace a working model in which we are co-artists with the children we 
wanted to create a “student-centered [environment] in which the children were 
active, powerful, and critical members whose opinions and thoughts were 
respected and valued (Schneider in Schneider, Crumpler and Rogers, 2006: 
107). The culmination of the camp was a public performance. For the majority 
of the children and young people it was the first time they had performed 
artistically in a public forum. When I was debriefing with the QUT drama 
teaching students about camps and the performances Lauren made comment 
that the performance outcome spoke for itself.   
 
It did not matter how well they sang, danced or how 
beautiful the artwork was.  What mattered was that they 
had enjoyed the process of its creation.  Aesthetic 
engagement was the key to the process, allowing children 
to form strong, positive emotional bonds with the different 
art forms explored throughout the camps.  While they were 
exposed to form-specific skills, the true value of the camps 
did not lay in how the young people created art but, 
instead, their relationship and views on making it (van 
Krimpen, 2006).  
 
Emily summed up the feelings of most of the QUT drama teaching students.  
 
My time working with the Korean children has convinced 
me that in some cases focusing on the process of arts-
making is sometimes much more beautiful and worthy than 
the final product.  Although the final product or 
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performance piece is clearly recognised as the degree of 
achievement, I learnt that watching the children develop 
skills, workshop ideas and build strong relationships with 
their peers is an essential element of arts making and is 
just as rewarding as the final product (Scott, 2006). 
 
Conclusion 
Professor David Robinson, in his paper at the Toward the Global University II 
conference (South Africa, 2000), defined internationalisation in terms of both 
curriculum content and delivery. He said, 
[I]nternationalisation certainly does mean ensuring that all 
students understand the international context of their 
discipline or professional course, that the content of their 
course incorporates multinational experience and thought, 
and that ideally they have the opportunity to study a portion 
of their course in another county.  Internationalisation also 
means that the way in which the course is delivered is 
culturally inclusive (Robinson, 2000). 
Two of the eight students have gone on to undertake one of their teaching 
practicum in an international context, one in Vietnam and one in Hong Kong. 
One student is seeking a six month university exchange with a Korean 
university as part of his education studies component and a number of the 
other students involved in the project are using pretexts and themes from 
other cultures to develop drama curriculum units. Would this have occurred 
had they not undertaken the LATT winter arts camps in January 2006 I am not 
sure. However anecdotally I know that the drama teaching students have 
more confidence in the transferability of their teaching skills beyond the 
Australian context. 
 
LATT Children’s Theatre will continue to run the arts camps in both Korean 
summer and winter and where possible Queensland University of Technology, 
Performance Studies drama teaching students and staff members will 
participate in the planning and implementation of arts education and English 
language experiences. From a personal point of view being involved in these 
camps was a reaffirmation of the power of the arts as a teaching 
methodology. For me it echoed Smigiel and Barrett’s research about young 
peoples’ perceptions of the arts and that schools and educational bodies 
nationally and internationally need to “encourage young people to express 
and develop their emotional intelligence through arts experiences. This means 
allowing and developing individualism and personal creativity that young 
people require and relish” (Smigiel and Barrett , 2005: 14).  
 
Like Smigiel and Barrett, Hoseong Yong from the Korean Ministry of Culture 
and Tourism (Arts Education Task Force) is seeking to “enhance personal 
sensitivities to help [young people] enjoy art and culture and cultivate one’s 
taste and artistic sensibility” (Yong, 2005). From observation there is a 
growing movement in a number of Asian countries towards a greater inclusion 
of arts education and in particular drama education more formally in schools 
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through the development of syllabi and teacher training. LATT Children’s 
Theatre in partnership with Queensland University of Technology, 
Performance Studies is paving the way between for a systemic linkage 
between schools and arts facilities in Korea for the provision of art education. 
From this, only good things can come. 
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